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Abstract

The textbooks used in teaching a foreign language are considered as essential tools since the
more quality a textbook is, the better learning or teaching occurs. Therefore, the studies conducted on
analyzing and evaluating the textbooks have contributed to the field of developing textbooks. Thus, we
aim to analyze and compare the use of communicative competence components, namely pragmatic
competence, discourse competence and strategic competence in the speaking activities of two textbooks
used in teaching English and Turkish as a foreign language. We adopted a descriptive case study design
within the qualitative research framework to serve the purpose of the study and analyzed the textbooks
through the combination of the impressionistic, checklist, and in-depth-internal evaluation methods. The
comparative evaluation of the textbooks revealed that although the pragmatic competence component
is covered pleasingly, we found the discourse competence component is covered more effectually in the
textbook used in teaching English as a foreign language. Additionally, we found that neither of the books
is particularly weak in covering the strategic competence aspects in the speaking activities. Based on our
findings, we suggest textbook writers and publishers consider these points to provide learners with more
natural language use as well as more communication functions of the target language in designing

textbooks for foreign language teaching.
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Introduction

The textbook in foreign language teaching is accredited as a guiding material of teaching for
teachers and of learning for learners. Defining the textbooks in foreign language teaching as “the route
map” or “visible heart” of any English language teaching program, Sheldon (1988) placed the textbooks
in the center of teaching procedures. The textbook is defined as a source of information for a formal study
of a subject and an instrument for teaching and learning (Graves, 2000, p.175). Bearing this definition in
mind, it can be claimed that foreign language textbooks are the focal instrument (Tomlinson, 2017), which
plays an influential role in presenting the language structures, outlining the teaching methodologies and
organizing the activities as an aid for the teachers. As Hutchinson and Torres (1994, p. 315) advocate, “no
teaching-learning situation, it seems, is complete until it has its relevant textbook”. Highlighting their
practicality, Garinger (2001) states that textbooks, which effectively provide ready-made activities and
lessens the preparation time, are one of the supreme equipment to relieve some of the pressures put on
teachers who need solid samples of classroom progress to satisfy the external stakeholders. Considering
their central roles as an indispensable component of any course in teaching and learning a foreign
language, choosing an appropriate textbook mainly depends on the analysis and evaluation of them,
which has gained far more critical since the time the textbooks took place as supporting material in the
language classroom. As McGrath (2001) stated, the textbook evaluation concerns the discovery of
whether what you were looking for was there or not. Similarly, Cunningsworth (1995) emphasized that
the textbook evaluation assists instructors in identifying particular strengths and weaknesses in textbooks
already in use. That is, analysis and evaluations conducted on the textbooks can be regarded as the key
to the success of teaching procedures since such studies illustrate the weaknesses and strengths in the
textbooks in detail and provide some solutions to the problems. It should be noted here that although
some researchers use the terms -analysis and evaluation- interchangeably, and though conceivably

related, there is a distinction between analysis and evaluation of a textbook (McGrath, 2001). According
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to McGrath (2001, p.22), while “analysis” is a process that leads to an objective, verifiable description, the
“evaluation” involves the making of judgments concerning whether something exists in the textbook -and
if it is, to put a value on it.

Plenty of textbooks can be found in the field of teaching English as a foreign language (EFL) since
it is regarded as a worldwide taught language, and for years the importance of teaching and learning
English as a foreign language has gained tremendous significance. Similarly, when compared to the
materials used in the teaching of languages worldwide, the field of English language teaching (ELT) is far
richer in terms of textbooks. It can be assumed that the more textbooks there are to teach a foreign
language, the more quality textbooks can be found. As a result of having far more alternatives, the studies
conducted on evaluating or analyzing English textbooks are more accessible in the available literature.
Moreover, almost every series of textbooks used in ELT has been analyzed or evaluated in various studies
from varied perspectives. Consequently, such studies are prominently operative in teachers’ and textbook
writers’ standpoint to lead them to produce and use well-prepared materials.

The textbooks in teaching Turkish as a foreign language (TTFL) are the other side of the coin and
a field, which is in its infancy yet. Although increasing steadily and having reached popularity recently,
Turkish as a foreign language does not have a vast teaching area as English does. However, the number
of language schools where Turkish is taught as a foreign language and the textbooks via which Turkish is
taught has significantly increased recently. Similar to the studies on evaluation of ELT textbook, several
studies conducted on the evaluation of textbooks used in TTFL are seen in the available literature. The
availability of such studies indicates that TTFL and the materials used in this field have gained importance
as well. However, the review of related literature exposed that there are still some gaps to be considered

and analyzed in the materials or textbooks used in the field of TTFL.

Theoretical Background

Since the mid-twentieth century, when Chomsky’s (1965, p.3) proposal on the differences
between competence and performance was publicized, language educators emphasized the performance
besides the structural knowledge of the language. In a nutshell definition of the terms in a linguistic aspect

is that while a person’s knowledge of the language is labeled as the competence, the use of the language
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in a social context labeled as performance. Advocates of communicative approaches (e.g., Bachman &
Palmer, 1996; Canale & Swain, 1980; Canale, 1983; Hymes, 1972; Savignon, 1972) in applied linguistics
brought the sociolinguistic perspective into consideration in language use and proposed the notion of
communicative competence. Hymes (1972), who is considered as the father of the notion (Bagari¢ &
Mihaljevi¢-Djigunovi¢, 2007; Cazden, 1996) defined the communicative competence as “not only as an
inherent grammatical competence but also as the ability to use grammatical competence in a variety of
communicative situations”. According to Savignon (2002, p. 3), communicative competence indicates the
ability of learners to interact with other speakers, to make meaning, as distinct from their ability to
perform their grammatical knowledge on classroom activities. The communicative competence,
additionally, covers the target language use and accomplishing communicative tasks with efficacy and
fluency in a culturally appropriate manner to decode and encode messages in social, extended
interactions (Hall & Pekarek Doehler, 2011). In other words, the communicative competence was defined
as “knowing when and how to say what to whom” (Larsen-Freeman, 2000, p.121).

Although various scholars (Bachman, 1990; Canale & Swain, 1980; Canale, 1983; Faerch,
Haastrup & Phillipson, 1984; Hedge, 2000) classified the components of communicative competence,
Canale’s (1983) classification is advocated in the ensuing studies. According to Canale (1983),
communicative competence includes four competencies, including grammatical, sociolinguistic, strategic
and discourse competences. The grammatical competence —also known as linguistic competence- refers
to the knowledge of the language, which includes the knowledge of vocabulary, morphology, syntax,
semantics, and phonology. The Sociolinguistic competence refers to the socio-cultural aspects of language
use, which comprise culturally appropriate use of wording, register, politeness and style in a given
situation. The discourse competence refers to the “mastery of how to combine grammatical forms and
meanings to achieve a unified spoken or written text in different genres” Canale (1983, p.6). Finally, the
strategic competence relates to "the verbal and nonverbal communication strategies that may be called
into action to compensate for breakdowns in communication" (Canale and Swain, 1980, p. 40-41).

The communicative competence is one of the vital aspects of efficient target language use in
real-life, which is the core aim of foreign language instruction. That is, to develop communication skills of

language learners, to convey or exchange the message to others, the communicative competences of the
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learners should be flourished. In the case of foreign language instruction, the learners need to practice
and develop their communicative skills until they feel confident to use the target language, whether
spoken or written. Thus, it is expected that foreign language learners’ materials, mainly textbooks, should
cover the components of communicative competence. Moreover, the textbooks, which are seen as the
primary sources of foreign language classrooms, had better include the components of communicative
competence in the activities. However, various scholars (Brazil, Coulthard, and Johns, 1980; Cathcart,
1989; Levis, 1999; Yule, Matthis & Hopkins, 1992) criticized those language models and dialogues
presented in many textbooks are unnatural and inappropriate for communicative or cooperative language
teaching, and they do not adequately prepare students for the types of language structures, idioms,
vocabulary and conversational rules that they will have to use in the real world. Furthermore, as
Tomlinson (2017, p.9) stated language learners who use commercial textbooks “spend a lot of time filling
in blanks, transforming sentences and participating in controlled and guided practice, but they typically

do not spend much time in using the target language to achieve communicative effects”.

Literature Review

As Tekir and Arikan (2007) stated, the evaluation of instructional materials has become one of
the significant issues of language teaching/learning instruction. Thus, the review of the available literature
revealed that several studies examined foreign language textbooks, which is also the focus of the present
study. For instance, in one of those studies, Iraji (2007) examined the New Interchange series in terms of
the principles of communicative features. The findings of the study revealed that the distributional
pattern of communicative activities in the textbook was random and did not follow the principles of
communicative approaches, as the authors of the book have claimed. Similarly, in another comprehensive
study on the evaluation of New Interchange (3™ edition) series with a focus on the communicative aspects
of the materials, Sahragard, Rahimi and Zaremoayeddi (2010) found that generally the tasks in the
textbook focus on grammatical structures or other points related to form marginally more than the
amount they focus on communicative aspects.

Moreover, the activities in the textbook were not useful enough in preparing the students as
communicatively competent learners although the authors of the textbook bring in the preface that the

primary aim of the textbook is to improve the learners’ speaking abilities and help them be
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communicatively competent learners (Sahragard, Rahimi and Zaremoayeddi, 2010). In another study,
Gomez-Rodriguez (2010) examined five commonly used English textbooks in Colombia in terms of their
communicative tasks and the development of communicative competence. He found that mechanical
practices such as substitution drills and repetition of model sentences account for a high proportion of
the textbooks in which authentically communicative activities are not practiced often. Similarly, Soleimani
and Dabbaghi, (2012) who examined New Interchange series in terms of the pragmatic input in the
activities, found that the pragmatic input provided by the textbook is at the level of basic needs such as
“requesting/accepting, requesting/refusing expressing attitudes and affirming”. As for the pragmatic
competence aspect of the textbook in focus, Rezaee, Kouhpaeennejad and Mohammadi’s (2013) study
revealed that although New Interchange series include the materials that focus on the four skills equally,
the diversity of registers and accents was almost absent in most of the activities in the textbook.

Since English as a foreign language has been taught worldwide for years, there are various studies
in the available literature conducted on the evaluation of textbooks used in EFL environments. However,
TTFL has recently gained importance; thereby, the available literature on the textbook evaluation is
somewhat limited. The review of related literature in Turkish context revealed that although there are
several studies which examined the textbook in the focus of the present study, most of them focused on
the examination of cultural elements or culture transmission dimensions (e.g., Sarkmaz & Tim, 2012;
Ulker, 2007; Yilmaz, 2012) as well as the examinations of writing (Tok, 2013), listening (Ak, 2011; Tuzcu-
Eken, 2011;) and reading (Sahin, 2010; ) skills from various aspects in the Yeni Hitit Series.

One of the available studies that focused on the communicative functions of a TTFL textbook was
conducted by Yagiz (2009), who examined the discourse features in four textbooks, namely Elementary
Turkish, G6kkusagdi 1, Let’s Learn Turkish and Hitit Turkish Language Teaching. His findings revealed that
although the textbooks introduce neat and tidy, seemingly perfect dialogues compared to authentic data,
the real-life language has been poorly presented -as in most EFL/ESL textbooks. In another study,
Karababa and Ustiinsoy-Taskin (2012) examined the activities in the Yeni Hitit series in terms of their
compliance with the language skills and found in general that although the activities in the books mostly

presented in an integrative approach, they do not cover activities related to the speaking skills adequately.
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Moreover, they found that the activities are mainly based on mechanical grammar or reading oriented
activities, which, in turn, were insufficient to develop learners’ communication skills effectively.

In a study, Kése (2013) examined the activities in Yeni Hitit 1 in terms of the communicative
competence elements defined in the Common European Framework of Reference for Languages (CEFR)
and found that although the textbook involves activities related to lexical, grammatical, semantical
competences and fosters writing skills of the learners, it does not include activities related to phonological
competence which has a vital role in promoting speaking skills of the learners. Moreover, Kése (2013)
found that the activities that promote the lexical competence of the learners also do not cover real
phrases that are used in daily conversations. Similarly, Unlii (2015) comparatively examined two TTFL
textbooks, namely Hitit 1 and Yeni Hitit 1, in terms of their presentation of grammar and grammar
exercises. She found that the activities in Yeni Hitit 1 are more inclusive of communicative competence
defined in the CEFR than the Hitit 1.

Another study that examined the activities in the Yeni Hitit series in terms of their compliance
with language skills is conducted by Ozbal (2019) as a doctorate dissertation. Ozbal (2019) found that the
activities in the series are mostly based on reading skills and grammar, whereas activities related to the
speaking skills are in the last order in the continuum. Moreover, Ozbal (2019) found that speaking
activities do not lead to developing communication skills of the learners but are instead based on
monologues and question and answer type activities. Similarly, Kalayci and Durukan (2019), who
examined the textbooks used in teaching Turkish and English to foreigners in terms of learning domains,
found that reading and writing activities in the Yeni Hitit series overelaborated compared to the activities

for narrative expression, listening and speaking skills.

Research Question

The review of available literature revealed that although there are several studies on textbook
evaluation, most of them focused on the evaluation of textbooks either prepared for teaching English or
Turkish as a foreign language. Therefore, different from the other textbook evaluation studies in the field,
we intend to conduct a contrastive evaluation focusing on the communicative competence components
of the speaking activities in an ELT and a TTFL textbook. In other words, the main aim of our study is to

examine the communicative competence components of the speaking activities and figure out the
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similarities and differences as well as the weaknesses and strengths in two foreign language teaching
textbooks. Consequently, we descriptively evaluated New Interchange 3 in English and Yeni Hitit 3 in
Turkish, in terms of their coverage of communicative competence components in the speaking activities.
Through our evaluation, we sought to find answers to the following questions:

To what extent does New Interchange 3 (3™ edition) cover the elements of communicative
competence in speaking activities?

To what extent does Yeni Hitit 3 cover the elements of communicative competence in speaking
activities?

What are the similarities and differences between New Interchange 3 and Yeni Hitit 3 in terms of

presenting activities in consort with communicative competence?

Methodology

We adopted the descriptive design within the qualitative research framework and tailed a
descriptive case study approach as the primary research design. That is, our study focused on “exploration
of a phenomenon in detail within its context using a variety of data sources” (Baxter & Jack, 2008; 544)
and describe a case in depth and detail, and holistically (Patton, 2002) to illustrate the shreds of evidence
related to the case. The descriptive case study is a comprehensive description of an individual case
through analysis of documents, interviews, direct observations, participant observations, and physical
artifacts (Tobin, 2010). Thus, we define the case in the present study as the use of communicative
competence components in the speaking activities of two foreign language teaching textbooks.

In order to scrutinize the case, we gathered the data through the evaluation of two textbooks
used in teaching foreign languages. Depending on the purpose, various methods can be used for
evaluating textbooks; however, impressionistic approach, checklist method, and in-depth method
(Cunningsworth, 1995; McGrath, 2001) are the ones that outstand among others. The impressionistic
approach is a brief external evaluation that gives an overview of the organizational foundation of the
course book (McDonough & Shaw, 2003). The checklist method is somehow a rule-of-thumb activity;
however, it is systematic in the way that the standards on the list are checked off in order. Whereas the

in-depth or in-depth internal investigation of the textbook is the examination of the representative
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features of particular language elements in the textbook in order “to see how far the materials in question
match up to what the author claims as well as to the aims and objectives of a given teaching program”
(McDonough and Shaw, 1993, p. 64). As for the evaluation approaches of the textbooks in the present
study, we prefer a combination of the textbook evaluation techniques mentioned above to illustrate the
case in detail. That is, after the initial impressionistic evaluation of the textbooks, we conducted an in-
depth internal investigation by using a checklist developed by the researchers. Additionally, as for the
position of the researchers in the textbook examinations, we preferred the combination of analysist and
evaluator positions. Thatis, through an analysis, we tried to provide an accurate and verifiable description,
and through evaluation, we tried to figure out whether communicative competence elements exist in the
textbooks and if there is we tried to put a value of each presence.

In qualitative research, the researcher is one of the instruments of data collection (Creswell,
1998; Patton, 2002; Yin, 2011), thus, to illustrate the standpoint of the researchers, it is worth to mention
that the second researcher has taught New Interchange 3 and Yeni Hitit 3 for three years and worked as
a learning consultant at Turkey divisions of well-known foreign language textbook publishing companies.
The first researcher, on the other hand, acted out as an inter-rater or inter-observer who functioned as
an expert to reach the final decision through his relatively experienced opinion.

We selected the textbooks by considering their mainstream use in foreign language teaching
environments in Turkey. One of the textbooks was the 3™ Edition of New Interchange 3, which is
commonly used in teaching English as a foreign language, written by Richards, Hull and Proctor (2006).
The interchange series, having for levels that cover CEFR range A1-B2, is written for adult learners. Thus
the textbook analyzed in the current study is predominantly used in language schools with Turkish adult
learners who join a course to improve their general English skills, in particular, to be better at
communicating in English. Additionally, the textbook aims to meet the learning objectives described in B1
level of CEFR —the highest level of the series. As the authors claimed, the textbook includes high-interest
topics, focus on both fluency and a multi-skills syllabus integrating themes, structures, functions,
vocabulary, and pronunciation. The authors also claimed that the language skills, as well as vocabulary
and grammatical structures, are presented through communicative and task-based activities in the

textbook. Unlike the other skills such as reading, writing and listening, the speaking activities in the series
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are not labeled as speaking directly; however, other labels such as “discussion”, “role play” or “pair work”
are used to indicate the speaking activities.

The other textbook, Yeni Hitit 3: Yabancilar i¢in Tiirkge ders kitabi, is also one of the commonly
preferred textbooks to teach Turkish as a foreign language, edited by Uzun (2010) and prepared by a team
of authors. Having 3 levels, the Yeni Hitit series was developed to cover CEFR range A1 — C1. Level 3, which
is analyzed in the current study, targets to take students from B2 and reach at C1 level. As in the
Interchange series, Yeni Hitit is primarily used in language schools teaching Turkish to adult learners who
are mostly learning Turkish because they have just moved in Turkey to work or study. The main aim of the
learners is to develop their Turkish language to meet their daily needs and communicate with people. The
units in the textbook generally focus on grammatical structures in Turkish as well as listening, speaking,
reading and writing practices. Although foreign language teaching textbooks generally highlight the
language skills directly, we noticed that the language skills in this textbook are not labeled explicitly.
Accordingly, the speaking activities in the textbook are signposted as “Konusalim (let’s talk)”, “Tartisalim
(let’s discuss)” or “Anlatalim (let’s say)”.

These textbooks were selected for evaluation and comparison mainly because of their
mainstream use in foreign language teaching to adults. Foreign language learners in Turkey are mostly
among the ones who are Turkish and aim to learn English, or the ones coming from other countries and
seek to learn Turkish. However, teaching Turkish as a foreign language does not have a long history as in
English, and therefore, the number of resources developed to teach Turkish is limited. That is, the number
of studies done on textbooks designed to teach Turkish is limited, too. English, being a globally taught
language, textbooks developed to teach English are rich in number as well as the studies conducted in
analyzing them. Being two significant languages taught as a foreign language in Turkey - English and
Turkish —and being two commonly used textbooks — Interchange and Yeni Hitit - the current study focuses
on an evaluation to nurture foreign language teaching in Turkey.

Through reviewing the related literature in the field of textbook evaluation and the elements of
communicative competence comprehensively, we developed a checklist to evaluate the textbooks in the
present study. The items in the checklist were classified to cover discourse competence (2 items), strategic

competence (3 items) and pragmatic competence (3 items) in downward rows and the number of each
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unit displayed on a vertical column. Subsequently, we examined the speaking activities in each unitin line
with the items in the checklist and placed a tick (V) for each positive consequence. As for the in-depth
internal investigation of the textbooks concerning the elements of communicative competence, we
evaluated each book independently by using the pre-prepared checklist and compared our preliminary
findings to ensure the reliability of the results. Furthermore, while analyzing the data, we focused on to
what extent the textbooks cover the elements of communicative competence -specifically, pragmatic,
discourse and strategic competences- in their speaking activities. Thus, concerning the occurrences of the
elements of communicative competence in the speaking activities, we filled in the checklist for each
textbook separately and presented the findings as frequencies and percentages consistent with the

number of the units in tables exclusively.

Findings

Subsequent to the impressionistic evaluation, we run the in-depth internal investigation of all
units in the textbooks in agreement with the elements of communicative competence. Although our
research questions inquire about the aspects of communicative competence in each textbook
independently, we presented the findings comparatively in proportion to each element of communicative
competence in both.

As the initial phase, we figured out the frequency and percentages of pragmatic competence

items covered in the speaking activities of New Interchange 3 and illustrated the findings in Table 1.

Iltems f
Does the activity give a function for the students to perform? 16
Does the activity give the role, relationship and speaker status? 12
Does the activity give structures for the function? 14

Table 1. Pragmatic competence uses in New Interchange 3

As seen in Table 1, New Interchange 3 apparently covers pragmatic competence elements in the
speaking activities in a great quantity (x-88%), which can be regarded as a satisfactory amount for a
foreign language textbook. When we examined the activities in detail, we found that the speaking
activities generally meet the required components of pragmatic competence. For instance, in most of the
role-play activities, the context, roles, relationships and speaker status were clearly illustrated to lead the

learners to speak and foster communication. Additionally, we found that learners are provided with
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sample dialogs, in which they are able to see how they can act and what kind of language they should use.
Moreover, in grammar focus and word power activities, necessary language structures and essential
vocabulary are introduced for the learners before they perform the speaking activity.

Likewise, based on our analysis, we summarized the frequency and percentages of pragmatic

competence items covered in the speaking activities of Yeni Hitit 3 in Table 2.

Iltems f
Does the activity give a function for the students to perform? 10
Does the activity give the role, relationship and speaker status? 9
Does the activity give structures for the function? 10

Table 2. Pragmatic competence uses in Yeni Hitit 3

As seen in Table 2, Yeni Hitit 3 also covers the pragmatic competence elements in the speaking
activities in aremarkable quantity (x=80.5%), which can be regarded as an acceptable amount for a foreign
language textbook. However, when we compared the amount with the New Interchange 3, we see that
the pragmatic competence elements in the speaking activities in Yeni Hitit 3 are rather a smaller sum.
Additional analysis of the occurrences of the pragmatic competence elements in the whole textbook
revealed that while ten (83.3%) out of twelve units give a function for students to perform and provide
structures for the function, nine units (75%) provide the role, relationship and speaker status in the
speaking activities.

As for the use of discourse competence elements in the speaking activities, our in-depth internal
investigation revealed that discourse competence elements are the second most used communicative
competence in both of the textbooks. However, their use differs in each of the textbooks. We depicted
the frequency and percentages of discourse competence items covered in the speaking activities of New

Interchange 3 in Table 3.

Items f

Is it shown in the activity?

e  how to perform the turns

e  how to maintain the conversation

e  how to develop the topic
Does the sample dialog have cohesive devices and deixis (e.g., pronouns,
conjunctions, synonyms, auxiliaries, etc.)?

13

12

Table 3. Discourse competence use in New Interchange 3
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As it is seen in Table 3, the extent of discourse competence components use in the speaking
activities of New Interchange 3 is a notable amount (x=78.12%). The in-depth analysis of the speaking
activities in line with the discourse competence components revealed that the sample dialogs give
examples of how to perform the turns, maintain the conversation and develop the topic in thirteen out
of sixteen units. On the other hand, we found that in three units, the book does not give any sample dialog
or gives the dialog but does not show how to perform the turns, maintain the conversation and develop
the topic.

As for the use of cohesive devices and deixis such as pronouns, conjunctions, synonyms, ellipsis,
substitution etc., in the sample dialogs, we found that while the cohesive devices and deixis, especially
pronouns and conjunctions are used in twelve units for sufficient amounts, other discourse devices such
as substitution or ellipsis are rather ignored. These findings indicate that, to some extent, the components
of discourse competence are covered in the speaking activities; however, to simulate the natural context
of languages, the activities should embody a variety of cohesive devices widely used in the daily life
conversations.

The in-depth internal investigation of Yeni Hitit 3 regarding discourse competence components
exposed that the textbook covers them to some extent (x=38.8%), although their use is in the second rank
in the use of communicative competence components in general. We illustrated the frequency and

percentages of discourse competence items covered in the speaking activities of Yeni Hitit 3 in Table 4.

Items f

Is it shown in the activity?
e  how to perform the turns
e  how to maintain the conversation
e  how to develop the topic
Does the sample dialog have cohesive devices and deixis (e.g., pronouns,
conjunctions, synonyms, auxiliaries, etc.)?
Table 4. Discourse competence use in Yeni Hitit 3

As illustrated in Table 4, out of twelve units of the textbook, five of them cover the discourse
competence components concerning how to perform the turns, maintain the conversation and develop
the topicin conversations. Similarly, we found that only nine units include the use of cohesive devices and
deixis in the sample dialogs in speaking activities. Concerning these overt findings, we can claim that Yeni

Hitit 3 does not provide learners with the discourse competence elements sufficiently.
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The other feature of the communicative competence components that the present study is
focused on was the use of strategic competences in the speaking activities of the textbooks in question.
Although strategic competence is quite an essential component of communicative competence, our
analysis revealed that it is not commonly covered in either of the textbooks. The overall analysis revealed
that the textbooks in focus do not cover the strategic competence elements in their speaking activities
satisfactorily.

We presented findings concerning the strategic competence use in the speaking activities of New

Interchange 3 in Table 5 through the frequencies and percentages of their occurrences.

Items f
Does the activity give interactional strategies (e.g., repetition request, clarification request, 0
confirmation request, expression of non-understanding)?
Does the activity give time gaining strategies such as fillers, hesitation devices? 7
Does the sample dialog give strategies to define unknown words or use approximate words? 3

Table 5. Strategic competence uses in New Interchange 3

As summarized in Table 5, our findings revealed that the extent of strategic competence
components use in the speaking activities of New Interchange 3 is considerably limited. The in-depth
internal analysis further revealed that none of the speaking activities in New Interchange 3 covers the
interactional strategies such as repetition request, clarification request, confirmation request or
expression of non-understanding, which are the straightforward elements of strategic competence.
Additionally, we found that the sample dialogs in the speaking activities rarely cover the time gaining
strategies such as fillers and hesitation devices. The only time gaining strategy used in the sample dialogs

I”

is the use of “well” which is seen in the seven out of sixteen units in the textbook. Furthermore, we found
that only three out of sixteen units in the textbook give place for the definition of unknown words or
usage of approximate words in the speaking activities. However, we should acknowledge that although
the authors did not explicitly use such strategies in the sample dialogs of the speaking activities, they gave
the definition of the unknown words as pre-speaking activities in the textbook.

We found that the findings related to the use of strategic competence are far worse for Yeni Hitit
3. Our analysis evidently revealed that none of the speaking activities include any components of strategic

competence. That is, we found that neither the interactional strategies such as repetition request,

clarification request, confirmation request or expression of non-understanding nor the time gaining
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strategies and word defining strategies are not covered in the sample dialogs or speaking activities of Yeni
Hitit 3. Although the components of strategic competence are quite significantly used in daily life
conversations, it is clear that the textbook writers did not pay attention to the use of such strategies in
the speaking activities of Yeni Hitit 3. In a natural conversation, it is common to see that the speakers use
various strategies related to the components of strategic competence. For instance, it is almostimpossible
to hear a natural conversation in which speakers can understand every word or topic mentioned.
However, we found that the writers of Yeni Hitit 3 did not give place to the components of strategic

competence in the speaking activities.

Discussion and Conclusion

The present study was an attempt to evaluate to what extent New Interchange 3 (3rd edition)
and Yeni Hitit 3 cover the elements of discourse competence, pragmatic competence and strategic
competence in the speaking activities. The findings based on the in-depth internal evaluation
demonstrated that while the speaking activities in New Interchange 3 covered the elements of pragmatic
competence and discourse competence satisfactorily, the elements of strategic competence, especially
interactional strategies such as repetition request, clarification request, confirmation request or
expression of non-understanding did not take place in the speaking activities. Similarly, our findings
revealed that although the speaking activities in Yeni Hitit 3 covered the elements of pragmatic
competence pleasingly, the discourse competence components covered to some extent. On the other
hand, we found that the components of strategic competence did not find any place in any of the speaking
activities of Yeni Hitit 3.

All in all, the findings of our study concerning the use of communicative competence elements
in the speaking activities show similarities with the previous studies in the literature. For instance, we
figured out that neither of the textbooks does cover natural language satisfactorily, which is similar to the
findings of Gomez-Rodriguez (2010), who found that in a high proportion of the textbooks, the
authentically communicative activities are not often practiced and Yagiz (2009), who found that the real
life language has been poorly presented in textbooks. Likewise, the findings of our study show similarities

with Sahragard, Rahimi and Zaremoayeddi (2010), Karababa and Ustiinsoy-Taskin (2012), Kése (2013),
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Ozbal (2019) and Kalayci and Durukan (2019) in terms of the inadequacy of speaking activities for fostering
learners’ communication skills that might be used in daily conversations effectively.

The aim of the foreign language textbooks is mostly believed to teach a foreign language
communicatively in its natural context; however, we found that some of the components of
communicative competence, especially the use of strategic competence, are mostly ignored by the book
writers in neither of the textbooks in question. Thus, we particularly suggest that the foreign language
textbook writers should consider this fact and should attempt to give more positions for strategic
competence, which is, in fact, reasonably important in achieving the difficulties and maintaining the
conversation in daily life. Similarly, while either speaking in native or a foreign language, people almost
always need to apply some strategies to overcome the difficulties, misunderstandings, non-
understandings or unknown words, however, we found that neither of the textbooks cover such
components of communicative competence satisfactorily. Therefore, we extremely recommend the
textbook writers and publishers to cover more natural conversations in the speaking activities in their
textbooks.

As for the pedagogical implications of the findings of our study, we try to inform the teachers
who teach a foreign language through similar textbooks be cautious about the use of natural language in
the speaking activities, since most of the foreign language textbooks do not cover elements of the

communicative competence which occurs every simple conversation in the daily life.
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